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This paper aims to discover what librarians thought about Open Access Textbooks: 
namely what criteria they felt was pertinent to help users make an informed decision 
about their resource. Affordability and access to education materials is ideal in a world 
which aims to provide certain human rights, i.e. education. Prior to this research, no 
research existed pertaining to librarian’s opinions about essential metadata. Thus, 
librarians were shown a rubric and asked to evaluate each criterion ranging from title 
information to user friendliness on the web. It was discovered, that much of this 
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This exploratory study aims to understand the opinions of librarians regarding Open 
Access Textbooks as well as what information they feel is pertinent for their patrons to 
make an informed decision about the resource they choose. Creating a system for users to 
determine the usefulness of a resource can help to strengthen the general reliability of 
Open Access Textbooks. For example, authors might recognize the types of information 
users desire, enabling them to cater the textbooks to their clientele. These resources can 
also serve as an excellent alternative to commercial textbooks, wherein they can be 
instrumental in enabling developing countries to rapidly grow and increase their 
education potential. Much conversation focuses primarily on under-developed countries, 
yet many areas in the US struggle to have access to many resources. The purpose of this 
research was to develop a type of rubric that can analyze different criteria to gage what 
information users would find most useful to choose the best Open Access Textbook 
(OAT) for their needs. This rubric can then be used to develop a database where the user 
will be able to search for Open Access Textbooks based on certain criteria. This makes 
the process of finding the ideal resource much less overwhelming and can therefore be a 
driving force to increase the use and adoption of OATs. 
As librarian and information professionals, we strive to create an environment of equality 
and are determined to ensure equal access and opportunity to knowledge.
Thus, we should advocate for both more authors to publish Open Access and the adoption 
of OATs in the classroom.   
This will allow for the development of better education systems and begin to break the 
barriers created by information deprivation.  Hence, the purpose of this research is to 
present a rubric with a list of attributes and garner feedback on the following questions: 
What are librarian’s opinions of the rubric? 
Are there varying opinions based on geographic location, time in the job, etc.? 
What aspects of the rubric are strong? Which areas were weak? 
Do librarians think this can be useful in the future to help users to compare OER’s and 
their commercial counterparts?  
In the below sections, I will describe current research about my topic, my design plan and 




Since 2002, the Open Access movement has gained traction in the academic arena as 
debates surrounding free access to materials arose.  Open Access has many evolving 
definitions, but the one that has been agreed on throughout the OA field and encapsulates 
the true purpose of this mission is: 
“… its free availability on the public internet, permitting any users to read, 
download, copy, distribute, print, search, or link to the full texts of these articles, 
crawl them for indexing, pass them as data to software, or use them for any other 
lawful purpose, without financial, legal, or technical barriers other than those 
inseparable from gaining access to the internet itself. The only constraint on 
reproduction and distribution and the only role for copyright in this domain 
should be to give authors control over the integrity of their work and the right to 
be properly acknowledged and cited,” (Bailey, C. 2006). 
Therefore, by this definition, one can ascertain the following: Open Access allows 
anyone with internet access the ability to find resources for their study purposes, these 
sources enable anyone, regardless of their income bracket, to enjoy educational materials, 
and finally professors and other educators do not need to worry about licensing and 
copyright if the proper credit is given (Bailey, C. 2006, Alam, I. 2014). One common 
misconception about Open Access material is some resources are currently published as 
“free”, but many have restrictions that limit their use. The benefit of OA is that not only 
are these resources free to use, in most if not all cases, but one is able to, without 
repercussion, recreate, rework and improve upon them. This allows for an ever-evolving 
culture to ensure that available materials are kept at a high standard for the intended 
audience (Smith, M., Casserly, K., 2006).   
Educational barriers have continued to universally block some peoples’ paths to 
achieving their educational goals. By campaigning for the use of OA materials, these 
barriers can begin to be dismantled. This barrier is primarily based on financial status. 
Since the 1980’s, the cost of tuition has steadily increased. Not only that, but the price of 
textbooks is rising at more than twice the annual inflation rate (Acker, 2011). Therefore, 
Open Access is a viable and important option for people, especially educators, to 
consider when developing courses and when publishing their own works. In the same 
regard, professors can utilize Open Access material for their class. If they opt to choose 
this path, they can ensure that if the student has enough bandwidth to access the 
information, the cost is not a problem and thus each student can adequately engage in the 
material without worrying about high costs or even lack of available copies. Studies have 
proven that students have opted to not buy the course material because of the exorbitant 
costs (Christopher, L. C., 2008). When a student makes this decision, they knowingly 
recognize their grade is at risk. Additionally, they may be at an extreme disadvantage 
compared to the students who can afford these materials. Hence, by using open source 
materials, the professor can select a resource best suited to their teaching preference as 
well as bring access to the entire class (Harley, D. et al., 2010). This topic will be 
discussed more at length throughout the rest of this paper; It is critical to understand 
some other aspects of Open Access, such as licensing, to ensure comprehension of the 
essential differences between commercial and OA resources. 
Open Access is different from commercial publications (publications with a cost) in one 
major area: licensing. This paper will discuss the Creative Commons Licenses due to 
their extreme popularity. one should know there are exhaustive lists of other licenses that 
are for Open Publications. For more information and to view a more comprehensive list, 
refer to this website: < https://opensource.org/licenses>. (Licenses and Standards). Under 
the Creative Commons umbrella, there are six main licenses. Attribution is the most open 
and allows people to freely remix, retweak, distribute and build upon ones’ work. The 
one caveat is that credit must be given to the original author. A main requirement 
throughout the Creative Commons Licenses (CC) is that in most cases, if one chooses to 
use or modify the work, they must publish it under the same license. The most restrictive 
license is Attribution-Noncommercial-NoDerivs. This license merely allows the user to 
download and share the information if credit is given. This also means that the user 
cannot change the publication in any way and cannot use it commercially. While these 
licenses vary in allowances to what the user may do with the source, this is still far better 
than some of the restrictions placed on commercial publications. In many of these cases, 
credit must be given and normally there are user limits and the inability to adapt it to ones 
needs (About the License, 2017). Moreover, purchased licenses are very restrictive to the 
“elitist” society, i.e., academics that have access to a university library or sponsorship 
through grants and other institutions While reservations exist concerning the authority of 
the source, overall, OA serves a fantastic prospect: access to all people regardless of their 







Overall, not much research has been conducted that analyzes methods that librarians can 
apply to help their patrons make informed decisions about the Open Educational 
resources they are using. Many users turn to librarians for their suggestions, not 
necessarily for the perfect book, but for their suggestions on how to actually find the 
quintessential resource. Librarians are seen as the gatekeepers to this knowledge; 
individuals are lead to these gatekeepers for their advice and experience in examining 
criteria they may need in such resources. It is surprising that librarians have not been 
questioned more in their investigative skills to find Open Educational Resources.  Thus, it 
is my intention to understand which criteria librarians find to be most important in 
evaluating resources for their “textbookiness”. Before exploring librarian’s opinions, it is 
important to understand how OER can positively impact not only the academic arena but 
peoples general thirst for knowledge.  These resources have served and will continue to 
serve a great purpose: bringing access across all barriers.  Hence, this literature review 
will continue to explain the importance of such a system based on educational disparities 
not only throughout the United States but throughout the world and especially in 
developing countries. By understanding the usefulness and importance of open 
educational resources (OER’s), librarians will begin to adopt these types of materials in 
their libraries and other people and institutions will start to utilize such materials to 
enhance and enrich their courses, lives, and collections. 
Textbooks have been a staple commodity throughout a student’s life for years. Many 
courses rely solely on a textbook to present the course information, educate all the 
students on the same level and provide standards that span many primary and secondary 
schools as well as universities. There are many reasons why the textbook has become so 
integral to the running of classes. With the influx of undergraduate students required to 
take these courses as well as the change in teaching styles from a single professor to 
many teaching assistants (graduate students), the textbook allows for there to be 
uniformity across sections regardless of which year a student takes the course. Beginning 
in the 1980’s, the textbook began to have a more significant stance in the eyes of the 
student and their professors. Around this time, publishers started to recognize the 
potential for profit in their customer basis and thus began to quickly increase textbook 
prices. These actions caused the creation of the Used Textbook Market; it helped lessen 
the financial burden on students. With the rise in the used textbook market, publishers 
began to recognize their decreasing profit margins and thus printing new editions almost 
yearly causing an increase in cost in both options. Due to contractual and bureaucratic 
reasons, several universities are forcing students to purchase the newest editions rather 
than allowing the use of certain older versions. When comparing different versions of 
textbooks, there is rarely any changes between versions but approximately 12% increase 
in price (Christopher, L. C., 2008). With this influx in prices, students began looking for 
other alternatives. The rise of the E-textbook came to fruition in the late 1990’s and early 
2000s; similarly, students began demanding more printed copies to be available in their 
universities libraries (Acker 2011, Okamoto 2013). It is extremely difficult for libraries to 
afford these printed copies because of their short-term use. University libraries need to be 
cognizant of their budgets and spend wisely to acquire the most resources that are long-
lasting. 
Students make many of their educational decisions based on the textbook for a class: is it 
necessary? How expensive is it? Is the textbook available in the library or somewhere 
else cheaper online? The questions became more and more troublesome and caused many 
problems such as high dropout rates, increased student loans, emotional distress and 
much more. As time progressed, people began to wonder what could be done to ensure 
that all people regardless of financial status, gender, age, country of origin and more 
could receive a fair and equal education. It was with these difficult questions that the 
Open Access Movement began to gain momentum. This market has grown rapidly and 
spans many fields of study. yet there is still question to its validity as well as its reliability 
in the higher education arena.  
“In its August 2008 report. Course Correction: How Digital Textbooks are Off 
Track and How to Set Them Straight, the Student PIRGs held that digital 
textbooks must be affordable, printable and accessible. They must be more 
affordable than current textbooks and they must accommodate different reading 
and learning styles. In addition, they should be available online, offline and for 
future use. The report found that commercially produced digital textbooks, 
especially those offered by major publishers and produced through CourseSmart, 
fell short on all of the above criteria, in contrast with Open Textbooks, which met 
all the criteria,” (Christopher, L. C., 2008). 
 
It is interesting to consider that commercial textbooks are not necessarily providing the 
support or versatile nature that many students need to be confident in the material and 
thereby successful in their curricula. It is more interesting that there are many OAT that 
meet this criterion yet are not used on a more regular basis. It is the job of librarians and 
other educators to push for the use of these alternative books and to develop systems to 
identify the best texts for each user’s need. 
Much hesitation lies surrounding the ways of ensuring authenticity. Commercial 
textbooks, for example, need to withstand a great amount of scrutiny prior to entering a 
classroom. An author is selected based on their expertise in the field and generally have 
people working with them. Next, the book is read by a committee prior to being 
published. At this point, departments examine the book to ensure it meets the list of 
course objectives prior to approving it to be a part of a course (Pierce, M. 2016). Open 
Access Textbooks, however, do not meet this same level of rigorous examination. One 
person normally decides to write the book and does not need to submit it to a committee 
prior to publication. A more difficult question to answer is how to analyze a source after 
it has been remixed or repurposed. Thus, an effort needs to be made by librarians to help 
develop systems for their professors to determine which resources would be best for their 
class (Pierce, M. 2016). Open Access Textbooks can provide much different material 
than a physical textbook. This adds many layers of complications to the development of 
assessment tools. The process of adopting OA materials into the classroom can help 
professors consider course objectives and better construct their class with a wider variety 
of materials (Pierce, M. 2016).  
As mentioned previously, the OA movement truly began because of the outrageous 
increases in prices of textbooks. Many critics claim that textbook prices hikes were a 
mere 6% of the otherwise higher inflation rate since the 1980’s and the prices continue to 
rise. Students can spend easily $1200 a semester on textbooks that they can make little 
profit on later when the courses are over (Clobridge, A. 2015). Students started looking 
for alternatives, and at first, they thought these alternatives were in the E-textbook. Prior 
to about 2014, many university students did not like the E-textbook. They claimed they 
were not very user friendly, they could not mark them up by writing notes in the margin, 
highlighting text, and they required an internet connection which would then limit their 
ability to complete the reading and restrict them to areas with both an outlet as well as an 
internet connection (Christopher, l. C. 2008; Sheppard, J. 2008, Hao, Y. 2014). In a study 
conducted in 2014, Hao and their research group discovered that E-textbook companies 
were finally becoming more attentive to student needs. They have made the textbook 
sites more user-friendly and thus have allowed a new market to expand in that direction. 
Although E-textbooks are a less expensive option, many students. According to 
Sheppard’s and Hao’s research groups, they discovered many students still were not 
prepared to forgo the printed textbook. The printed copy provided a lot of assets which 
included: portability, hand-on to be marked up and questioned, amongst others. Thus, 
many are still unsure of what steps should be taken to shift over to the electronic direction 
(Sheppard, J. 2008, Hao, Y. 2014). While there remains question about best practices for 
e-textbooks, the promotion of OATs needs to remain apart of the discussion especially 
since printed copies can be purchased. 
After reflecting upon the necessity of textbooks in the classroom, it is easier to realize the 
significance OATs can bring to students. Open Access broadly means available to all. 
Within this expansive market, there are smaller subsections, but this paper will focus 
solely on Open Access Textbooks (OATs) which is a smaller subsection of Open 
Educational Resources. Open Access Textbooks are textbooks freely available to the 
public or at a minimal cost to enable people to be able to enhance their education. These 
sources are usually available for download, able to be printed and thus do not necessarily 
require an internet connection (Christopher, L. C. 2008). To those who are unable to 
download and print their own book, OER’s are available for low cost in many cases. 
These costs simply cover the cost of printing. These low-cost textbooks seem to be the 
most suitable option for students; these materials are more desirable than the E-textbook; 
students prefer a hardcopy that is easily transportable, able to be highlighted and notated 
for better study habits. Not many E-Textbooks provide this level of user friendliness 
currently and thus students are purchasing the hard copy to better accommodate their 
needs Smith, M. S., & Casserly, C. M. 2006). While printing the book is an option, this 
can still cause disadvantages. Depending on the Open resource, there could be video 
material, interactive exercises and other material that one can only benefit from if they 
have access to the internet. This means educators need to be aware of the way the 
material is developed to ensure its appropriateness for the class (Pierce, M. 2016).  
As previously stated, Open Textbooks have a unique quality about them:  dependent upon 
the license in which it was published, people can contribute to the resource increasing its 
reliability, thoroughness amongst other factors (Heller, M. et al. 2013).  More 
importantly, Open Access Textbooks provide alternative formats for learning. They have 
incorporated many ways to learn the material to cater to a variety of learning styles. This 
increases their usefulness and effectiveness when teaching new and difficult materials. 
Additionally, it helps to create a community of people dedicated to a similar topic. Many 
librarians are concerned that all their patrons can access the materials they desire in a way 
that is best suited for them. Thus, Open Access is a great way to make sure this occurs. 
However, with the advent of Open Educational Resources (OERs), many began to 
question how one can trust its authenticity? Are these resources reliable to be used for 
educational purposes? Do they hold up next to items such as commercial textbooks, 
which although they are expensive, have been thoroughly reviewed by committees and 
people knowledgeable in that area? While it is up to the user to decide how much they 
can trust a source, this paper’s goal is to explain the results of a survey given to librarians 
which included a rubric they could use to critique textbooks. This rubric will not be 
judging the content of the book whatsoever. Instead, it intends to help pull apart some 
common metadata that could be used to narrow down search results and find more 
relevant results for the intended audience. To my knowledge, no other rubric exists 
specifically for librarians to use when considering what resources to add to their 
collections nor have studies been conducted to determine the desire for these types of 
resources. Many researchers encourage librarians to ask their faculty to consider the use 
of Open Access materials in their classes. While they may provide the professor with a 
rubric to determine if it is suited best for their class, no rubric has been created to assess 
the librarians in determining even where to begin finding the best materials. 
Academics have argued over the merits of OER, and therefore no finalized decision has 
been made as to whether they would be beneficial in a classroom. However, the 
discussion still occurs around the library. Librarians primary goal is to ensure access to 
all their patrons, but they currently ask themselves how can we be sure of a resources 
validity? How can we continuously keep track of everything available? How should we 
make it available, through libguides, reserves, on disk/print? While these questions are a 
constant turmoil of discussion, professors and publishers continue to rake their student's 
hundreds of thousands of dollars with no end in sight. There are a select few who have 
attempted using OER materials where they realized a few key attributes: increased 
enthusiasm, generally the same grades and GPA’s, a desire for more knowledge, 
increased access, cost savings, and higher enrollment rates (Farrow, R., 2015, Jhangiani, 
R., Green, A., and Belshaw, J., 2016). With these types of reactions from students, one 
would think that the bridge between free access and higher education would come 
together due to the enthusiasm and little differences in grades and learning experience. 
Yet, there is still a seemingly endless discussion to bring these resources into colleges.  
Open Access truly can be a viable resource for developing countries. While affordability 
and use ability of textbooks in America is a large debate, improving the education of 
people in developing countries is one of the main reasons for expanding and pushing for 
OA. “Many developing countries lack the basic infrastructure and financial, human and 
institutional resources to join the information age,” (Chigbu et al. 2016). According to 
Chigbu 2016, there are three main issues that contribute to lack of resources in Nigeria 
including empty shelf space. They include: “Exorbitantly priced journals, bundling of 
subscriptions, and non-disclosure of the terms of agreement requiring library signature,” 
(Chigbu et al. 2016). Possibly more prohibitive is the need for foreign currency to pay for 
these journals. With the decreasing value of Nigerian currency, the increasing prices of 
journals a material, and budget cuts, providing these journals to both professor and 
students has become nearly impossible and thus has forced many libraries to turn to OA 
journals instead. In recent years, the scope of what is available for free use has increased 
drastically from just journals to thesis’s, textbooks, classroom materials and much more. 
Hence, this has become a necessary means of disseminating knowledge amongst their 
students and faculty. Although there have been significant increases in available 
resources, two main problems remain: there are no repositories devoted to OA in Nigeria, 
and there are no established management procedures for international Open Access 
resources. One of the suggestions offered to remedy these issues is to create a database 
that helps users find the resources they are looking for (Chigbu et al. 2016). If a database 
is created, this will immeasurably help the users find and utilize many of the resources 
available just like they would find and use journals, articles, and textbooks that are costly. 
By creating some sort of rubric that would help expose the important metadata, users will 
be able to use this information as facets to limit their search results and aid in their 
findability of relevant resources, thereby creating user satisfaction, increased desire for 
learning as well as increased ability to nurture one’s love or desire for knowledge. 
One of the largest struggles that many educators and students in Africa face daily is that 
they have very little to no bandwidth. The sub-Saharan African region is the main area 
that struggles to receive internet access daily. The exorbitant prices that they pay for the 
internet are more expensive than their western counterparts. Thus, this causes a problem 
with the ability to study and gain knowledge from these resources. Librarians struggle as 
well to ensure that their patrons receive the best information possible with their limited 
resources. In the same respect, parts of Africa also suffer from unreliable electricity. As 
one can imagine, without having reliable electricity, it is nearly impossible for people to 
reliably use a computer even under circumstances with better bandwidth let alone the 
limited bandwidth they currently are coping with. It is a constant struggle for these 
librarians to cope with: they are attempting to have an extensive collection even with high 
prices, but also cannot reliably provide these free resources without the assurance of 
constant connection to the web (Uzuegbu, C. P., & McAlbert, F. U., 2012). For this 
reason, the rubric also includes questions and methods to properly document offline 
resources. More awareness needs to be understood that while this movement is truly 
revolutionary in its idea of freely available knowledge, more formats need to be provided 
to continue the ideas that no group will be left out. In the same regard, language is a 
content barrier with Open access Resources. Many of these resources are in English. 
Richter and McPherson express the importance of better translation software and the 
ability to obtain these resources in a plethora of languages. This type of option would 
help to lessen the gap in accessibility of these resources (Richter, T., McPherson, M. 
2012). 
Prior to seeing any significant change in how Open Educational Resources is received in 
the library and information science community, training along with other programs such 
as conferences need to be offered as encouraged to desensitize librarians to these 
materials. It seems that while OERs are known throughout many countries, it is not 
pursued as much as it could be for various reasons. With training and time, librarians can 
begin to revolutionize the way knowledge is disseminated thus creating a new academic 
culture which will revolutionize the elitist and exclusive society it has become (Okoye, 
M. O., & Ejikeme, A. N., 2011). Librarians are the future of our collections and thus are 
responsible for developing these new trends and encouraging innovations to the way 
things are done (Smith, M., Casserly, K., 2006). “Librarians are vocal and active 
advocates of Open Access because of the belief that Open Access promises to remove 
both the price barriers and the permission barriers that undermine library efforts to 
provide access to the journal literature,” (Okoye, M. O., & Ejikeme, A. N, 2011). Hence, 
librarians should be focusing on creating a method to standardize Open Access materials, 
such as textbooks, to ensure that internationally there can be a cohesive measure to find 
and label different resources. By having a structured evaluation, this will help not only 
organize the currently available materials but also give authors a means for guidance in 
publishing their work. This also provides the users a way to select the proper resource 
based on their needs. Therefore, librarians need to take a strong stance on Open 






An online survey was used to gather the data for this research. Librarians were asked to 
discuss their current knowledge of Open Access and their awareness of any existing 
policy at their institution regarding these resources. They were also asked to analyze a 
rubric I developed and assist me in determining how to improve it so that it can become 
an international standard in helping users find the best OAT for their needs. The survey 
was comprised of 65 questions and potential participants were told the survey would take 
approximately 15 minutes. Asking participants for their demographic information as well 
as type of library they worked in was crucial to this study since we wanted to discover if 
there were any similarities dependent upon location, time in the field or even type of 
library one served. Questions regarding participants current knowledge about Open 
Access was also examined to gauge if this impacted their opinions of increasing their use. 
Other sections of the survey sought to measure thoughts regarding the criteria I propose 
to help assess the “textbookiness” of a resource. The survey finally concluded with 
asking participants about their overall opinion of the rubric, if it would be useful in the 
future and any other comments they may have pertaining to the rubric.  
The survey was distributed through listservs through The American Library Association 
(ALA), Special Libraries Association (SLA) as well as a few
International Librarian listservs. Notification was not always provided if the survey was 
distributed thus it is hard to determine where the most responses came from. This survey 
was not sent directly to any Open Access listservs so that we could achieve results from a 
random population in hopes of receiving an unbiased sample size.   In sending out emails, 
I was hoping to reach as many people from different libraries and regions as possible 
hence the variety of listservs contacted.  
The survey was created via Qualtrics which is a survey software that is offered through 
the Odom Institute at the University of North Carolina at Chapel Hill. The University of 
North Carolina Institutional Review Board approved this study. Information about the 
survey was provided on the list surv notification which gave readers a summary of the 
research as well as means to contact both myself and the IRB at the University of North 
Carolina if the participant was so inclined. We received answers from 36 librarians in 
Africa (28.3%), 13 librarians from Asia (10.2), 54 librarians from North America 
(42.5%), 3 librarians from South America (2.4%), 13 librarians from the European Union 
(10.2%), 2 librarians from the Middle East (1.6%), and 6 people chose not to answer 
(4.7%).   In the information posted, potential participants were able to read about the 
survey, learn about how they would assist and that this survey was based on their consent 
and that they can stop at any time. Clicking the link, brought them directly to the survey.  
Since the creation and release of this survey, I am not aware of any similar studies that 
will help me gear my survey to my purposes. While some surveys have been given to 
teachers and other types of faculty, these are very departmental and subject-oriented thus 
they would not help me in creating a basic rubric for textbooks to consider. Rather than 
using previous studies, I am examining textbook guides that have been published that 
give a broad stroke assistance in what to look for. A handy resource is the UNC learning 
center. They provide information about how to read a textbook. While this is not a 
“rubric”, it helped me gather some ideas of what should be included in textbooks and 
how a student should be able to use this resource. This type of information helped me 
think of what information could be collected in metadata to help the user make a more 
informed decision about which resource they would choose for personal or classroom 
use. Some of these important aspects are summary reviews of chapters, concept mapping 
at the beginning of each chapter and easy indexing so that the student can find new 
vocabulary with ease (Reading Textbooks, 2017). On a similar note, BC Campus is 
working to create a type of rubric themselves that would focus more on content, grade 
level and more. They are attempting to develop a rubric or system to analyze the content 
of the book. This rubric broadened my spectrum of criteria and allowed me to recognize a 
variety of other important factors such as where a user’s information is stored, level of 
advertisements, etc. (BC Campus Open Access Rubric, 2017) Some of the criteria are 





While this survey went relatively well, there are a few things that could be improved 
upon in future studies. For example, future studies would include further explanations of 
each criteria to have more clarity. I think the survey lacked some necessary information 
to help properly instruct respondents making it slightly confusing for people to complete 
the survey. It would be useful if future studies provided an area for respondents to place 
more constructive feedback. This was not originally included in the first survey because 
the researchers felt as if this would be too many questions and would be stressful to the 
participant. In the same regard, more background questions can greatly benefit this study. 
Enquiring about their current opinions of the movement can help others better understand 
the current arena for OA. Exploring trends of OA could also be an interesting avenue for 
research: is OA just a fad, or a probable path in the future? Future research can be steered 
in the direction of committee development and workshop development. Professors and 
other teachers could use the help of librarians to learn how to begin this shift into OA 
resources. 
Next, while I was able to reach many populations I thought would be out of reach, I did 
not receive as much feedback from other western countries. I only had one person from 
Canada, one from Italy, two from Germany and one from Spain. I think this survey was 
therefore limited in its ability to be generalizable throughout Europe. In 
the same regard, I think this survey was limited in the language it was offered. Being that 
the survey was only offered in English, this could have limited the number of responses 
especially from non-native speaking countries. Those that chose to answer even if there 
was a language barrier may not have been able to complete the survey as thoroughly due 
to their level of understanding. It would be interesting in the future to be able to offer this 
survey in other languages such as French, Chinese and Spanish to reach a much wider 
spectrum of respondents. On the other hand, I had a very, very large response rate from 
US librarians. This was expected due to my available resources and distribution methods. 
However, this is important to note since education is viewed differently in America as it 
may be in other nations especially developing countries. I think this leads to another 
potential area where the research may be lacking. Understanding how education is 
viewed in one’s country can impact one’s answers. Thus, in future studies, it would be 
interesting to explore how educational viewpoints influence librarian’s opinions of the 
rubric and OA materials in general.  
My survey had accessibility limitations that most researchers may not face. I am visually 
impaired and use screen-reader software. Much of the software from Qualtrics and the 
coding software offered is not very accessible thus I needed to heavily rely on other 
people to help create the survey, layout and other visual aspects. I think that it is 
immensely important to discuss inaccessibility since it hinders so much potential research 
from being explored since people are unable to use these applications. Many of the 
programs to help conduct data statistics is also inaccessible thus forcing me to have to do 
a lot of the coding by hand and not be able to as thoroughly examine the data as I would 
have liked. I think this is an issue that is largely ignored in academia and must be 
addressed. In such a time where technology is an integral part of not only our daily needs, 
but our research needs, companies need to be more aware of accessibility and how to 
reach all people regardless of their ability. 
Although there may have been a few limitations that hindered the extent of this research, 
it is imperative to consider how novel this research is. To my knowledge, there exists no 
concrete rubric that helps users evaluate their OA resources according to its 
“textbookiness” rather than strictly content. Thus, there is a lot of work that can be done 
to further explore librarian’s opinions of the necessary metadata required to develop a 




The results for this survey was surprising. We received responses from 32 different 
countries. Some of these countries included Algeria, Botswana, Iran, Portugal, 
Zimbabwe, Latvia, and the US. 
 
We also received a very large response rate from librarians in the field for more than 11 
years: 11-20 years 42 (33.1%), 21+ years 35 (27.6%). This is 60.7% of respondents, this 
also includes that 5.5% of respondents chose not to answer. Being that such many 
respondents were more experienced in the field, we wonder how these responses could be 
different if we received responses from people newly immersed in librarian positions. 
One librarian stated, “It's hard for me to answer these questions. I'm from a much older 
generation and not comfortable with computers, although digitization is beneficial in 
some respects,” (Anonymous). Thus, the divide in the computer age can impact overall 
emotions and comfort with the prospect of more digital material. Similarly, printability 
and the cost of this factor can be very influential in some people’s decisions or 
impressions of OA.  
When analyzing different factors that could have impacted a person’s answers, one 
category that could have been useful would have been federal libraries as a type of 
library. I think more specificity would have been useful since some of these questions 
would have been useless to them. Thus, in future studies, this answer will be added as 
well as choices does not apply to further break down people’s interaction and need for 
Open Access materials. Moreover, after each set of questions, in future studies a box for 
participants to explain their answers will be provided.  Some respondents thought this 
feature would be useful and could help the researcher better develop and revise their 
rubric for the best results.  
As expected, most people thought that the title, author, publisher and subject were very 
important. More than 50% of participants thought that the license name/description was 
very important, along with many of the accessibility features.  While one participant felt 
it focused too much on accessibility, it seems that a majority find these features very 
important. In the same respect, downloadable and usable offline is one of the most 
important features. One of the problems with Open Access, as previously mentioned, is 
that they are only usable online. In developing countries, internet access is never a 
guarantee; rather, it is preferred printed copies since neither power nor internet access is 
reliable. Information pertaining to how to document photo i.e. high resolution, black and 
white, etc. were very important to most librarians. Different types of media to present the 
material was important to many users Most people found most of the criteria to be 
important, and there does not seem to be any criteria that will need to be eliminated. 
What we really wanted to explore, is the feedback we received. We wanted to answer a 
few questions: 
What are librarian’s opinions of the rubric? 
Overall, most librarians thought this rubric was thorough in its scope and could not 
identify any areas I may have been lacking. Some felt it may have been too strongly 
focused in accessibility. I understand that this could potentially be a bias of mine, but I 
feel that accessibility is rarely considered and needs to be a more transparent discussion. 
Access does not necessarily mean by region or location, access needs to be more widely 
considered to encompass all different types of needs. Most people thought this rubric had 
a large scope and encompassed many attributes they would have included. Some people 
commented that we should have some content related criteria, but this should be left up to 
the person making the decision. Many of these rubrics current exists and can be found on 
institutional pages and Open Access websites. One person suggested we should have a 
reliability section to state how authoritative the author is on a subject. For example, does 
the author have a degree in the field, or is it something they may have written in their 
spare time? This could be an important feature in future updates to consider and to also 
consider what criteria would make them authoritative.  While there was not 
overwhelming support for the use of the rubric in the future, many are curious to be 
updated on the progress of this research as well as conclusions we may have drawn after 
conducting this study.  
One librarian can be quoted stating, “Accessibility, currency and user friendliness are the 
key elements - as well as the authority and quality of the text.” 
During the research, a question that developed after looking at responses was: How does 
library policy influence respondents answers? 
It was discovered that there are many policies prohibiting librarians from buying 
commercial textbooks. One person wrote, “I work in a library on a Navy base. Since we 
are a library, we are not allowed to purchase textbooks. This would be a good alternative 
to students who want to study the subject matter and to brush up on studying for things 
like CLEP,” (anonymous). Similarly, another participant expressed their concerns that 
since they work in a public library, they are unable to purchase many commercial 
textbooks since they are so expensive and are constantly being updated. This would not 
be a purchase worthwhile to their collection. This is a prevalent issue across all countries 
and in all libraries. Cost factors into decisions as to what books can be added to their 
collection. This furthers the fight to begin the push for OA since the discussion of cost 
would no longer be an issue. At that point, digital storage along with printability would 
need to be considered to determine if that book is suitable for their collection. 
In examining some answers regarding opinions about Open Access, there were a variety 
of answers. Many felt that they were not very authoritative, but if properly vetted, they 
could be the more suitable resource. Even if sources are reviewed, it is very difficult to 
get faculty to utilize these resources. The blame does not lay in the hands of professors. It 
is increasingly difficult to search for and find a textbook to meet ones needs. Therefore, 
this rubric is so important. Being able to place in a few search terms and being able to 
retrieve results that meet ones needs, could revolutionize the way Open Access is viewed. 
Adopting OERs is very hard in a university due to contracts with bookstores and policy 
created by departments in the past.  
One surprising theme was the concern for student’s financial situation and their general 
well-being. One respondent specifically pointed out backpacks are too heavy for these 
students. On the same hand, many commented that commercial books are too expensive, 
OA provides a less expensive option, all pointing back to students. One quote that 
encapsulates many opinions in one statement is: “I have a strong preference for Open 
Educational Resources, with Public Domain or Creative Commons licenses. The same is 
true for all educational materials, beyond textbooks. To me, "Open Access Textbooks" 
indicates a free textbook, accessible from the library or a public website, but still 
retaining the all-rights-reserved copyright, that limits my use of it. All that said - both 
OER and Open Access Textbooks are a vital initiative and a powerful way for faculty and 
students to reclaim their own scholarship for the public good.” This answer really hits on 
many important aspects of Open Access. First, the copyright and credit are still given to 
the creator, people can adapt it to their needs, it is more widely available and findable 
since it is on the web and that it can serve multiple purposes for different people. 
One of the most disheartening responses we came across was: “They are good only to 
those who have access to internet, being in South Africa where most people are in rural 
areas Open Access have no meaning.” Another participant from South Africa is “It is one 
of the greatest revolutions that could help make knowledge available and help researchers 
particularly, those from developing economies with slim budget.” Lack of internet access 
is something that is very real and unimaginable in the connected world we live in. 
Therefore, having printed resources especially for Open Access is vital to continue the 
push for access. Without this ability, Open Access is still a dream to many both near and 
far.  
Although there was overwhelming support for Open Access Resources, there were some 
resignations and misconceptions about the movement. One respondent from Asia wrote, 
“I think it is a great idea, but it is widely adopted in the USA. The materials are not 
popular in Chinese OER. We still have many ways to go.” Contrary to this belief, Open 
Access is not widely used in the US. Another concern some voiced regarded reactionary 
measures from publishing companies. “My experience is limited; however, my feeling is 
that this will be difficult to sustain. Publishers and authors at some point will find a way 
to create road blocks,” one librarian wrote. It is depressing and somewhat frightening that 
some people perceive publishing companies as a type of monster who will stop all 
advances to education. Some publishing companies became this powerful in the first 
place due to no one truly taking a stance against these exorbitant priced books for 
students. Finally, the last type of concern to their value can be seen with: “I think they 
contain just as valuable information as the main stream textbooks as we know them. In 
general, positive, but the culture for use outside of underclassman usage is unlikely to 
materialize.” 
It was interesting to note there were not many differences in responses between 
academic, public and private/special libraries. Similarly, experience did not seem to 
impact people’s answers. This is a difficult thing to judge though since we did not have a 
lot of responses from people who had less than five years of experience. In future 
surveys, I would consider breaking the responses into five-year gaps to better break down 
my analysis. When examining responses regarding current rubrics to help patrons find 
resources, 18 (14.2%) of librarians answered that they have a rubric. Learning what 
rubric, they use would be interesting for future research. A greater number of librarians 
answered that they have a policy to advise or direct patrons to Open Access resources. 25 
librarians (19.7%) answered that such a policy exists while 57 (44.9%) answered that no 
such policy existed. Although these are lower numbers than desired, nearly 1/5 librarians 
are aware that these policies exist and thus there is being some movement in the direction 




While this study helped to answer many questions. More questions have arisen: what are 
opinions of librarians in elementary and secondary schools? Do opinions change between 
private and public universities or schools? How do current policies differ between 
universities? 
The results from this survey helped us deduce that most librarians were in favor of 
advocating for Open Access Textbooks. Many felt that the material was either 
comparable or better than commercial material. While authenticity and reliability were 
the major concerns, there are a lot of actions that can be taken to remedy these feelings of 
uncertainty. The development of committees been discussed in a few settings and some 
already exist (Pierce, M. 2016). These committees will be able to help evaluate and 
categorize the resource to make it easier for teachers and other educators to analyze prior 
to its use in the classroom. As library and information professors we have the power to 
help create the tools needed for the advancement of this movement. Library and 
information professionals can create programs to help teach faculty, develop means to 
document resources, and much more. 
The creation of this rubric is merely a starting point in developing the ideal tool to 
analyze a resource “textbookiness”. The main request for future evaluations would be to 
provide further explanations of each topic to clarify some criteria. For example, more 
clarification on “third party information” would have been useful since it was difficult to 
gauge what the survey was referring to. Many of the librarians that took part in the survey 
were very excited to learn of the results and were interested in seeing the final rubric. 
After conducting this survey, while there were some unanswered questions, there were 
also a lot of great discoveries made. Librarians are already developing rubrics to analyze 
Open Access Resources. They are also in favor of increasing their use and want to see 
them more widely accepted in academia. 
This survey also helped to confirm the metadata chosen was important and should be 
included in future versions of this rubric. The support for this research is encouraging and 
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Number of authors 
Length (Number of pages, length of videos, file size) 
Contain a table of contents 









Published under the imprimatur of which institution 




Other educators, students, committees 
 
Licensing information 
License(s) does the textbook have 
 
Online information 
Found on the web 
Require high speed bandwidth 
Downloadable and used offline 
 
User Friendliness information 
Easy and intuitive to navigate around the resource 
Comes with additional tools or resources 
Comes with tutorials 
Text selectable 
Able to add notes or highlight information and save it for later 
Contain chapter summaries and/or concepts that should be learned through the chapter 
Concept lists 
Chapter summaries 
Media available in other formats for presentation or accessibility 
Sample quiz questions 
Student exercises 
Solutions to exercises or examples 
Different types of examples 
 
Accessibility Information 
Video/audio links it suggests the user goes to for more info 
Contain subtitles 
A transcript(s) 
Descriptions of interactive lessons 
Platform screen reader accessible 
Contain image description 










Number of images 
High resolution 
















Appendix B.  
Consent form 
 
Thank you for participating in this study. It aims to discover what OBJECTIVE criteria 
can help patrons judge the "Textbookiness" of a resource.  We are also analyzing 
opinions about Open Access Textbooks from librarians throughout the world. In no way 
is this rubric judging or making any suggestions as to what should be included, or which 
resources are the best. Its aims are solely in figuring out which metadata would be best 
for the clientele to know prior to using a resource. 
You are being asked to participate in this study because you are a librarian and can 
provide insight on important criteria to evaluate Open Textbooks.  Your participation in 
the survey is completely voluntary, and you can exit the survey at any time. There is no 
inherent risk in participating in this study. However, it does require you to share your 
thoughts about the criteria so that researchers can understand the different philosophies 
about OER. All information will be kept confidential, and no identifiable information will 
be gathered. This survey will ask for your job, years in the position as well as the region 
you are located. This is to help determine if the location, job title and years in the field 
influence people’s answers. The possible benefits to you for taking part in this research 
are: helping to determine how to 
evaluate Open Textbooks so that these books may become more widely used, and to 
analyze what the most important criteria are in analyzing these types of resources. 
It is expected that this survey will take between 15-30 minutes. We expect that about 100 
people will take part in this research study. 
You can choose not to answer any question you do not wish to answer. You can also 
choose to stop taking the survey at any time. You must be at least 18 years old to 
participate. If you are younger than 18 years old, please stop now. 
If you have any questions about this research, please contact the investigator named at the 
top of this form by calling 516-695-6698 or emailing abaker8@live.unc.edu. If you have 
questions or concerns about your rights about a research subject, you may contact the 









Digital Access Textbook Survey 
 
 
Start of Block: Demographic Information 
 
Q1 What region are you from? 
Africa  (1)  
Asia  (2)  
North America  (3)  
South America  (4)  
Central America  (5)  
Eastern Europe  (6)  
European Union  (7)  
Middle East  (8)  
Caribbean  (9)  









Q3 How long have you worked in a library? 
Less than 5 years  (1)  
5 to 10 years  (2)  
11 to 20 years  (3)  
21+ years  (4)  
 
 
 Q4 In what type of library do you currently work? 
Academic  (1)  
Public  (2)  
Private/Special Library  (3)  
 
End of Block: Demographic Information 
 
Start of Block: Background 
 
Q5 How familiar are you with Open Access materials? 
Extremely familiar  (1)  
Very familiar  (2)  
Moderately familiar  (3)  
Slightly familiar  (4)  




Q6 Does your library currently have any type of rubric or system to help users evaluate 
Open Access resources? 
Yes  (1)  
No  (2)  




Q7 Does your library currently have a policy to advise or direct patrons to Open Access 
resources, especially textbooks? 
Yes  (1)  
No  (2)  




Q8 How many instructors that you work with already use Open Access Textbooks? 
None  (1)  
A few  (2)  
Some  (3)  
Many  (4)  
Most  (5)  
All  (6)  









Q10 Do you think Open Textbooks could eventually replace commercial textbooks? 
Yes, I think Open Textbooks can serve as a better alternative than costly textbooks.  (1)  
I think they are equally important.  (2)  
No, I do not think Open Textbooks can serve as an alternative.  (3)  
 
End of Block: Background 
 
Start of Block: Evaluating the Rubric 
 
Q11 For this section of the survey, you will be asked to rank the importance of 
 the evaluation metrics on a scale of 1 (not at all useful) to 7 (extremely 
 useful). 
 
End of Block: Evaluating the Rubric 
 
Start of Block: Evaluating the Rubric, Basic Information 
 
Q13 Title 
Not at all important  (1)  
Low importance  (2)  
Slightly important  (3)  
Neutral  (4)  
Moderately important  (5)  
Very important  (6)  





Not at all important  (1)  
Low importance  (2)  
Slightly important  (3)  
Neutral  (4)  
Moderately important  (5)  
Very important  (6)  





Not at all important  (1)  
Low importance  (2)  
Slightly important  (3)  
Neutral  (4)  
Moderately important  (5)  
Very important  (6)  




Q16 Number of Authors 
Not at all important  (1)  
Low importance  (2)  
Slightly important  (3)  
Neutral  (4)  
Moderately important  (5)  
Very important  (6)  




Q17 Length (number of pages, length of videos, file size) 
Not at all important  (1)  
Low importance  (2)  
Slightly important  (3)  
Neutral  (4)  
Moderately important  (5)  
Very important  (6)  




Q18 Includes a Table of Contents 
Not at all important  (1)  
Low importance  (2)  
Slightly important  (3)  
Neutral  (4)  
Moderately important  (5)  
Very important  (6)  




Q19 Includes an Index 
Not at all important  (1)  
Low importance  (2)  
Slightly important  (3)  
Neutral  (4)  
Moderately important  (5)  
Very important  (6)  




Q20 Offered in multiple languages 
Not at all important  (1)  
Low importance  (2)  
Slightly important  (3)  
Neutral  (4)  
Moderately important  (5)  
Very important  (6)  
Extremely important  (7)  
 
End of Block: Evaluating the Rubric, Basic Information 
 
Start of Block: Evaluating the Rubric, Publication Information 
 
Q22 Publishing process 
Not at all important  (1)  
Low importance  (2)  
Slightly important  (3)  
Neutral  (4)  
Moderately important  (5)  
Very important  (6)  
Extremely important  (7)  
 
 
 Q23 Self published 
Not at all important  (1)  
Low importance  (2)  
Slightly important  (3)  
Neutral  (4)  
Moderately important  (5)  
Very important  (6)  




Q24 Published under the imprimitur of an institution 
Not at all important  (1)  
Low importance  (2)  
Slightly important  (3)  
Neutral  (4)  
Moderately important  (5)  
Very important  (6)  




Q25 First publication date 
Not at all important  (1)  
Low importance  (2)  
Slightly important  (3)  
Neutral  (4)  
Moderately important  (5)  
Very important  (6)  




Q26 Current version 
Not at all important  (1)  
Low importance  (2)  
Slightly important  (3)  
Neutral  (4)  
Moderately important  (5)  
Very important  (6)  
Extremely important  (7)  
 
End of Block: Evaluating the Rubric, Publication Information 
 
Start of Block: Evaluating the Rubric, Review Process 
 
Q27 Reviewed by other educators, students, or committees 
Not at all important  (1)  
Low importance  (2)  
Slightly important  (3)  
Neutral  (4)  
Moderately important  (5)  
Very important  (6)  
Extremely important  (7)  
 
End of Block: Evaluating the Rubric, Review Process 
 
Start of Block: Evaluating the Rubric, Licensing Information 
 
Q28 License name(s)/description(s) 
Not at all important  (1)  
Low importance  (2)  
Slightly important  (3)  
Neutral  (4)  
Moderately important  (5)  
Very important  (6)  
Extremely important  (7)  
 
End of Block: Evaluating the Rubric, Licensing Information 
 
Start of Block: Evaluating the Rubric, Online Information 
 
Q29 Found on the web 
Not at all important  (1)  
Low importance  (2)  
Slightly important  (3)  
Neutral  (4)  
Moderately important  (5)  
Very important  (6)  




Q30 Requires high-speed bandwidth 
Not at all important  (1)  
Low importance  (2)  
Slightly important  (3)  
Neutral  (4)  
Moderately important  (5)  
Very important  (6)  
Extremely important  (7)  
 
 
 Q31 Downloadable and usable offline 
Not at all important  (1)  
Low importance  (2)  
Slightly important  (3)  
Neutral  (4)  
Moderately important  (5)  
Very important  (6)  
Extremely important  (7)  
 
End of Block: Evaluating the Rubric, Online Information 
 
Start of Block: Evaluating the Rubric, User-Friendliness Information 
 
Q33 Easy and intuitive to navigate around the resource 
Not at all important  (1)  
Low importance  (2)  
Slightly important  (3)  
Neutral  (4)  
Moderately important  (5)  
Very important  (6)  




Q34 Comes with additional tools or resources 
Not at all important  (1)  
Low importance  (2)  
Slightly important  (3)  
Neutral  (4)  
Moderately important  (5)  
Very important  (6)  




Q35 Selectable text 
Not at all important  (1)  
Low importance  (2)  
Slightly important  (3)  
Neutral  (4)  
Moderately important  (5)  
Very important  (6)  




Q36 Able to add notes or highlight information and save it for later 
Not at all important  (1)  
Low importance  (2)  
Slightly important  (3)  
Neutral  (4)  
Moderately important  (5)  
Very important  (6)  




Q37 Contains chapter summary and/or concepts that should be learned throughout the 
chapter 
Not at all important  (1)  
Low importance  (2)  
Slightly important  (3)  
Neutral  (4)  
Moderately important  (5)  
Very important  (6)  




Q38 Concept lists 
Not at all important  (1)  
Low importance  (2)  
Slightly important  (3)  
Neutral  (4)  
Moderately important  (5)  
Very important  (6)  




Q39 Media available in other formats for presentation or accessibility 
Not at all important  (1)  
Low importance  (2)  
Slightly important  (3)  
Neutral  (4)  
Moderately important  (5)  
Very important  (6)  




Q40 Sample quiz questions 
Not at all important  (1)  
Low importance  (2)  
Slightly important  (3)  
Neutral  (4)  
Moderately important  (5)  
Very important  (6)  
Extremely important  (7)  
 
 
 Q41 Student exercises 
Not at all important  (1)  
Low importance  (2)  
Slightly important  (3)  
Neutral  (4)  
Moderately important  (5)  
Very important  (6)  




Q42 Solutions to exercises or examples 
Not at all important  (1)  
Low importance  (2)  
Slightly important  (3)  
Neutral  (4)  
Moderately important  (5)  
Very important  (6)  




Q43 Different types of examples 
Not at all important  (1)  
Low importance  (2)  
Slightly important  (3)  
Neutral  (4)  
Moderately important  (5)  
Very important  (6)  




Q45 Video/audio links it suggests the user to go to 
Not at all important  (1)  
Low importance  (2)  
Slightly important  (3)  
Neutral  (4)  
Moderately important  (5)  
Very important  (6)  
Extremely important  (7)  
 
End of Block: Evaluating the Rubric, User-Friendliness Information 
 
Start of Block: Evaluating the Rubric, Accessibility Information 
 
Q44 Contains subtitles (for videos) 
Not at all important  (1)  
Low importance  (2)  
Slightly important  (3)  
Neutral  (4)  
Moderately important  (5)  
Very important  (6)  




Q46 Transcript(s) provided with video or audio 
Not at all important  (1)  
Low importance  (2)  
Slightly important  (3)  
Neutral  (4)  
Moderately important  (5)  
Very important  (6)  
Extremely important  (7)  
 
 
 Q47 Descriptions of interactive lessons 
Not at all important  (1)  
Low importance  (2)  
Slightly important  (3)  
Neutral  (4)  
Moderately important  (5)  
Very important  (6)  




Q48 Platform, screen reader/visually impaired accessible 
Not at all important  (1)  
Low importance  (2)  
Slightly important  (3)  
Neutral  (4)  
Moderately important  (5)  
Very important  (6)  




Q49 Contains image descriptions 
Not at all important  (1)  
Low importance  (2)  
Slightly important  (3)  
Neutral  (4)  
Moderately important  (5)  
Very important  (6)  




Q50 Accessible if the user is deaf/hard of hearing 
Not at all important  (1)  
Low importance  (2)  
Slightly important  (3)  
Neutral  (4)  
Moderately important  (5)  
Very important  (6)  
Extremely important  (7)  
 
End of Block: Evaluating the Rubric, Accessibility Information 
 
Start of Block: Evaluating the Rubric, Miscellaneous Information 
 
Q52 Requires registration 
Not at all important  (1)  
Low importance  (2)  
Slightly important  (3)  
Neutral  (4)  
Moderately important  (5)  
Very important  (6)  




Q53 Associated cost 
Not at all important  (1)  
Low importance  (2)  
Slightly important  (3)  
Neutral  (4)  
Moderately important  (5)  
Very important  (6)  
Extremely important  (7)  
 
 
 Q54 Third-party providers gather information about the student 
Not at all important  (1)  
Low importance  (2)  
Slightly important  (3)  
Neutral  (4)  
Moderately important  (5)  
Very important  (6)  





Not at all important  (1)  
Low importance  (2)  
Slightly important  (3)  
Neutral  (4)  
Moderately important  (5)  
Very important  (6)  
Extremely important  (7)  
 
End of Block: Evaluating the Rubric, Miscellaneous Information 
 
Start of Block: Evaluating the Rubrics, Media Information 
 
Q56 Images 
Not at all important  (1)  
Low importance  (2)  
Slightly important  (3)  
Neutral  (4)  
Moderately important  (5)  
Very important  (6)  




Q57 Number of images 
Not at all important  (1)  
Low importance  (2)  
Slightly important  (3)  
Neutral  (4)  
Moderately important  (5)  
Very important  (6)  




Q58 High resolution 
Not at all important  (1)  
Low importance  (2)  
Slightly important  (3)  
Neutral  (4)  
Moderately important  (5)  
Very important  (6)  




Q59 Color (i.e. not black and white) 
Not at all important  (1)  
Low importance  (2)  
Slightly important  (3)  
Neutral  (4)  
Moderately important  (5)  
Very important  (6)  
Extremely important  (7)  
 
End of Block: Evaluating the Rubrics, Media Information 
 
Start of Block: Overall Opinion of Rubric 
 
Q61 How useful do you think this rubric will be in assessing the "textbookiness" of the 
resource? 
Extremely useful  (1)  
Very useful  (2)  
Moderately useful  (3)  
Slightly useful  (4)  




Q62 How effective do you feel this criteria is overall? 
Extremely effective  (1)  
Very effective  (2)  
Moderately effective  (3)  
Slightly effective  (4)  




Q63 How likely are you to use this criteria when evaluating Open Textbooks in the future? 
Extremely likely  (1)  
Somewhat likely  (2)  
Neither likely nor unlikely  (3)  
Somewhat unlikely  (4)  















Q65 Do you have any other comments? 
________________________________________________________________ 
 
End of Block: Overall Opinion of Rubric 
 
 
 
